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Kazakhstan and the Law of the Republic of Kazakhstan "On Education", which regulate social relations determine the 

principles of the state policy in this area are aimed at ensuring the constitutional right of citizens of Kazakhstan to education. 

State policy in the field of higher education is based on the following principles: continuous improvement of the network 

of higher education institutions; Update specialties in order to ensure the independence of training. We discuss the principles 

for training svyazovyvaya these pritsipe reviews and philosophers. In terms of our research of great interest is familiarity with 

humanistic ideas of the outstanding direction of the eastern thinker Abu Nasr al-Farabi. Strictly observing the principle of 

scientific approach, scientist analyzes the logical works of Aristotle's writings of Ptolemy, Euclid, Porphyry. He did not just 

comment on ancient texts, and provides evidence as to their content through the prism of their own reasoning. Significant 

place in the heritage of al-Farabi works take on the problems of metaphysics, the analysis of the laws and categories of being 

human cognitive activity, understanding the essence of the mind, the study of the properties of the physical world. Of 

particular note is the doctrine of al-Farabi on the classification of knowledge: today it is considered one of the greatest 

achievements of medieval scientific thought. 
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THE POSSIBILITY OF USING «CASE-STUDY» TECHNOLOGY IN PROFESSIONALLY-

ORIENTED TRAINING OF STUDENTS 

 

M.B. Alieva, A.S. Cherepanova – Teaching instructor, Almaty technological University 

 

The rapid development of modern society makes ever greater demands to the level of language skills in the 

professional sphere. The future professional should be prepared to navigate in any problem situation of 

professional communication, to find quickly the most rational way out. 

It is obvious that traditional teaching is no longer able to provide the students with necessary knowledge in 

solving the problem. Due to this there was the need to include modern educational technologies in the educational 

process. 

The term "learning technology" is widely used since the 60s of the 20th century to refer to the set of methods 

of teacher’s work, through which the effective achievement of the lesson learning objectives is ensured in the 

shortest period of time. 

The most important criteria to learning technologies are: 

- Performance (a high level of achievement of the goal of teaching) 

- Cost (mastering a large amount of educational material per unit of time) 

- Ergonomics (no overload and overwork, training in an atmosphere of cooperation and positive emotional 

climate) 

- High motivation of students to study the subject [1]. 

Most researchers consider learning technology as one of the ways to implement student-active approach to 

learning process due to which students act as active and creative subjects of educational activity. In the 

methodology of teaching foreign languages  modern learning technologies include following: cooperative 

learning, project technology, gaming technology, distance learning, information and audio-visual technology as 

well as "case study" technology. 

Let us consider "case study" technology in more detail. From the history of this method it is known, that it was 

first used in the United States in the Harvard Business School. In 1910, Dean of Harvard Business School advised 

teachers to apply discussions of specific managerial situations as a supplementary mean to the lectures. Since that 

they began inviting directors of companies and organizations to lessons who "presented" the problem and in the 

process of discussion students tried to find a solution. The first textbook on writing situational exercises was 

published by Dr. Copeland in 1921. 

At an early stage of its inception, this method was widely used in the courses of post-graduate students in the 

MBA program. Over time, the case method began to be applied in many educational institutions not only in the 

US but also in other countries. In recent years it has been widely spread in the study of medicine, law, 

mathematics and other sciences. In Russia, the case method in teaching began to be used in the 80-ies first in 

Moscow State University, and then in academic and industrial institutions, and later - in special courses for 

training and retraining of specialists. 

The Harvard Business School still created most of the cases used in today's business schools. In Western 

business schools 30-40% of study time is paid to analysis of case studies. On an average, 35-40% of study time is 

dedicated to an analysis of typical situations. In the Business school of Chicago University 25% of the time is 

shared to "cases" , in Business school of Columbia University - 30%, and in the famous Wharton - 40% [2]. 
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What is a "case study"? "Case" (from English case - situation, a portfolio) is an interactive method of teaching 
which is used for solving educational tasks and updates certain set of knowledge to be learned. 

Case study - a technology based on the acquisition of sets (cases) text teaching materials on selected topic and 
tasks on specific problem situation and transfer them to students for self-study (with advice from the instructor), 
and solving problems followed by a group discussion of options for developing the most efficient and creative 
proposals [3]. The students together try to find a solution to the problem contained in the case.  

Each "case" may be divided into three components. The first part is a description of a particular situation that 
took place in real life. The peculiarity of the situation lies in the fact that it contains a problem requiring resolution. 
In the second part of the case there is a summary of additional information that helps the student to solve the 
problem. This information may contain text, diagrams, tables, graphs showing the contents of an existing 
problem. The third part contains tasks to "case". Basically they are questions whose answers are pushing 
participants to discuss the solution of the problem. 

In the system of vocational training practice plays an important role. It is an integral part of the educational 
process in educational institutions and equips students with an initial professional experience. Case method, 
proposed for use in the preparation of students for professional careers, teaches students to navigate the typical 
encountered situations, expands vision of problems, develops the ability to take decisions, forms and expands the 
range of future professional competences. 

In order to determine the educational opportunities of case-method, it is necessary to identify its differences 

from other methods. Considering the essence of the case-method, V.Y.Platov (Platov V.Y. Business games: 
development, organization and conduct. Textbook. -M .: Profizdat, 1991) identifies the following signs of it, 
which help to differentiate the analysis of situations from other training methods : 

1. collective decision-making. 
2. Many alternative solutions: there is a fundamental lack of a unique solution. We have to deal with the 

spectrum of the best options. 

3. A single goal in decision-making. 
4. The presence of a group assessment activities. 
At its core, the case method is the closest to gaming techniques and problem-based learning, and can integrate 

the project work itself. Each "case" allows the teacher to use it at different stages of the educational process: 
during training, at the stage of validation of learning outcomes. In recent years the use of "case studies" become 
increasingly popular in exams. Students receive "cases" before the exam. They should analyze it and bring report 

with answers to the issues raised in it. 
Using the "cases" in the learning process is usually based on two methods. The first is called a traditional 

Harvard method - open discussion. An alternative method is the method associated with an individual or group 
interviews, in which students make a formal oral assessment of the situation and provide an analysis of the "case", 
their solutions and recommendations. This method develops students' communication skills and teaches them to 
express their thoughts clearly. In an open discussion, at the beginning the teacher usually asks the question, "What 

do you think the main problem is?" Then he directs the discussion, listening to the arguments and explanations, 
controls the entire process of discussion. A report on the results of the discussion is passed by students after some 
time, which allows them to review all of the information carefully. Working with case technology at foreign 
language lessons involves improving pupils’ skills as a result of participation in the discussion of the problem 
situation. The practice of using such technology in the language classroom, as past experience shows, contributes 
to the activation of the learning process. It is an effective mean of formation of cognitive and language capabilities 

of students. Formation of professional skills with the usage of "case-study" technology should begin with simple 
situations that are of interest to the entire group of students and enable everyone to express their opinion [1]. 

This method is complex, it includes all kinds of speech activity: reading, speaking, writing, listening. In 
English lessons cases can be used during and at the completion of work on a specific topic. 

Case studies provide an opportunity to apply learned lexis and grammar in speech. The case can be presented 
in a multimedia or printed form: the inclusion of the photos, tables, charts in the text makes it more visible. 

In the described situation task there can be from a few sentences on a page (short - the European case) to many 
ones on several pages (long - the American case). The problem contained in case doesn’t have a unique solution; 
essence of the method lies in the fact that from a variety of alternatives to select the most appropriate solution in 
accordance with the previously elaborated criteria and to develop a practical model for its implementation. 

In conclusion, it should be noted that the case method is an effective mean of increasing the efficiency of 
learning in higher institution. It has significant functional opportunities, meets the needs of the revolution in 

education. It differs not only by an educational effect associated with obtaining professional knowledge and skills, 
but also by the impact on the socialization of students, formation of their personal qualities. 
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The main advantage of case-method is that it allows to realize the creativity of the teacher. As a constantly 

developing method, it needs constant interaction with the methodology, which develops its concept and enriches 

its content. In fact, the case method generates a progressive paradigm of teaching, which is characterized by a high 

level of efficiency and meets the requirements of the time. However, the case method is not universal. It must be 

used not instead of, but with classical teaching methods, i.e situational analysis should not replace but complement 

the lectures, seminars and workshops. 

Undoubtedly, the use of case-method has some advantages and risks. First, the case method makes it possible 

to combine theory and practice optimally, to develop skills to work with a variety of information sources. Students 

do not receive ready-made knowledge, but learn to gain their own. Decisions made in daily situations are quickly 

memorized and it is better than to memorize the rules. Secondly, the process of solving the problem given in the 

case - is a creative process of learning that involves the collective nature of cognitive activity. 

However, as any other method, this method has difficulties in usage. First of all, you need a lot of time to 

prepare competent "case". The teacher must consider the form of its presentation and plan students’ activities, 

combining individual and group forms of work. The success of the case-method depends on three main 

components: the quality of the case, preparation of students and the willingness of the teachers to use this 

technology. 
Keywords: «case-study» technology, "learning technology", cooperative learning, project technology, gaming 

technology, distance learning, information and audio-visual technology ,language capability of students 
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Резюме 

В статье рассматриваются вопросы технологии обучения как один из способов реализации личностно-деятельно-

стного подхода к обучению. Подробно рассмотрен метод и сущность «технологии “case study”» на примерах 

ведущих университетов США, России, Великобритании. В статье представлены преимущества «технологии “case 

study”» и перечислены условия и риски применения вышеназванной технологии. Главным достоинством кейс-

метода является то, что он позволяет реализовать в наибольшей степени творческий потенциал преподавателя. Он 

представляется отнюдь не жесткой схемой осуществления обучения, отличается богатством и разнообразием. Как 

постоянно развивающийся метод он нуждается в постоянном взаимодействии с методологией, которая развивает его 

концепцию, насыщает его содержание. По сути дела, кейс-метод формирует прогрессивную парадигму преподава-

тельской деятельности, которая отличается более высоким уровнем эффективности и соответствует требованиям 

времени. Вместе с тем кейс-метод не является универсальным. Им нужно пользоваться не вместо, а вместе с класси-

ческими учебными методиками, то есть ситуационный анализ должен не заменять, а дополнять лекции, семинары и 

практические занятия. применение кейс-метода имеет некоторые преимущества и риски. Кейс-метод дает возмож-

ность оптимально сочетать теорию и практику, развивать навыки работы с разнообразными источниками информа-

ции. Обучающиеся не получают готовых знаний, а учатся их добывать самостоятельно. Принятые решения в жиз-

ненной ситуации быстрее запоминаются, чем заучивание правил. Процесс решения проблемы, изложенной в кейсе, - 

это творческий процесс познания, который подразумевает коллективный характер познавательной деятельности. 

 

Түйін: 

Мақалада оқыту технологиялары оқытудың өзара-әрекеттестік амалдарын қалыптастыратын тәсілдерінің бірі 

ретінде қарастырылады. “Сase study” технологиясының пайда болуы толықтай АҚШ, Ресей, Ұлыбританияның 

атақты университеттерінде қарастырылған. “Сase study” технологиясының ерекшеліктері мен қолдану жағдайлары 

осы мақалада атап көрсетілді. “Сase study” әдісінің басты маңыздылығы оқытушының шығармашылық деңгейін 

ұйымдастыруға мүмкіндік береді. Бұл әдіс өзінің жан-жақты материалды қамтуымен ерекшеленеді. Үнемі дамып 

отырушы әдіс ретінде бұл технология әдістемемен үнемі өзара әрекеттестікте болуын қажет етеді. “Сase study” 

технологиясы оқытушының дамушы іс-әрекеттік парадигмасын қалыптастыра отырып, заманауи жоғары нәтижелік 

пен қажеттіліктегре жауап бере алады. Алайда, “case study” әмбебаптық болып саналмайды. Бұл технологияны дәріс-

терді, семинар сабақтарын, практикалық сабақтарды талдау ретінде толықтаушы әдіс ретінде қолданған жөн, себебі 

бұл технологияны асыра қолданудың өзіндік ерекшеліктері мен қауіпі де бар. Бұл технология теория мен тәжірибе 

сабақтарын біріктіруге, әр түрлі ақпараттық көздерімен жұмыс жасау дағдыларын дамытуға көмегін тигізеді. Білім 

алушы бұл технологияның көмегімен білімді дайын күйінде қабылдамай, білімді өз бетінше ізденіс жасай отырып 

игереді. Ережелерді жаттап оқығаннан гөрі, өмірлік тәжірибеде шешім қабылдап іс-әрекет жасау адам есінде тез 

қалып қояды. Сондықтан, “case study” технологиясындағы басты мақсат берілген мәселені шешу болып табылады. 

Ол өз кезегінде білім алушының танымдық құзыреттілігін қалыптастырады.  


