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The role-playing game can be used when training in a foreign language of students of a different age category. Game allows toapproach the game situation created within educational process to real conditions of generation of need for knowledge and their practical application that provides personal informative activity of the trained.Communicative competence, the main goal of language learning,can be acquired and reinforced via various techniques [1,р. 145 - 146]. P.Ur explains that language proficiency can be defined in terms of accuracy and fluency and that a learner has mastered a language successfully if he/she can understand and produce it both accurately (correctly) and fluently (receiving and conveying messages with ease)[2, р. 25].
The possible techniques for achieving fluency in language learning are: dialogues, plays, simulations and role plays. 
Dialogues: The beginners are taught a brief dialogue which they learn by heart. Then they perform it, they can say it in different ways (different moods) and different role-relationships. 
Plays: Learners study and perform a play. It can also contribute to learning and to learners’ confidence. 
Simulations: The participants speak and react as themselves. The situation is imaginary and is written for the whole group that works with no audience. 
Role play: Learners get the situation, a problem and an individual role. These roles may be written on cards. The situations are usually established for pairs. Those who want to can perform it in front of the class. The activities based on accuracy lead into the ones that are based on fluency. 

 It is not easy to distinguish between role play and simulation because they both mirror the reality. The main difference is that simulations are more structured and contain more diverse elements [2, р. 30]. Simulations are complex, lengthy and relatively inflexible events which will always include an element of role play while role play can be a simple and brief technique to organize. When teachers decide to do role play in their classes, they must be familiar with the fact that the process proceeds through several stages. The activities should be arranged from controlled to creative ones. Thus the advancement from accuracy to fluency is assured. 
Presenting and practicing the forms and vocabulary: At this stage teachers present the language which is likely to emerge. They pre-teach the possible vocabulary and structures. Some examples can be written on the board or given to learners on worksheets. A sample dialogue can be introduced. There are many suitable activities which can be applied: drilling, learning the sample dialogue by heart, matching halves of the sentences, filling in exercises, putting the dialogues in the correct order, word games, etc. 
Role play: At first learners should be motivated and get involved in the topic. The atmosphere should be friendly and relaxed because of shy learners. The teacher explains the activity very clearly. Learners have to know what to do exactly. In this way they will feel more confident and they will benefit from the activity. In role play learners usually work in pairs. They can either find a partner themselves or the teacher can introduce some activity which puts two learners together. Then they get the role cards. As a rule they should not look at each other’s instructions. It is suitable to set the time limit and stick to it. During the activity the teacher  monitors  the  learners  to  provide  them  with  feedback  later.  Finally, the volunteers can perform their dialogues, but nobody should be forced to do so. Any necessary props can be used while performing. Teachers who use role plays in their lessons should be aware of different types of this process and estimate which one is the most suitable for their learners. 
Role-playing controlled through cues and information:
· It has a more flexible framework. Only one learner is given detailed cues. The other has information that enables him to respond as necessary;
·  The main structure comes from one student who can improvise, introduce variations, the other one has to respond;
·  Mostly situations where one person needs to gather information or obtain a service;
· The teacher’s control becomes looser and the learner’s scope for creativity increases;
· The teacher is less able to equip the learners with the language forms that they will need. There may be some gaps in the learner’s repertoire;
· After the activity there should be the feedback session. Both teachers and learners can see any difficulties that emerged and discuss them;
Lessons where role play is used can be motivating for learners because such lessons are different from the traditionalones;they are more interesting, funnier and lively. The work is dynamic and learners are actively involved in the process. The activity does not threaten their personality;it can build up their self-confidence and competence when they see that they can complete the task successfully. To sum up, this activity  analysis involves the study of naturally occurring language in the context in which it is used. In this regard the language choices people make to accomplish their social goals are the focus of analysis. In this sense, discourse analysis is the investigation of the features of a written text and how they are used to make meaning and communicate meaning as well as an ethnographic tool to broaden one’s understanding of cultural dynamics. It is more than simply finding grammatical errors; rather, it is an in-depth analysis of meaning, the processes worked through to make the meaning, and the effectiveness of the communication.
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